




 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

   

 

 
 

 
 

 

 
 

 
 

 

 
 

 
 

 

 
 

 
 

 

 
 

 

 
 

 
 

 

 

 

 
 

 

 
 

 
 



 

 

 

 

 

 

Background: 

 

 

 

 

 

 

 

 

 



 

 

 
 

 

  

 
 

 
 

  

 

 

  

 

  

 

  

 

 
 

 

 

 
 

  
 



 

 

  

  

 
 

 
 

 
 

  

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 

 

  

  

  

 

 

 



 

 

 

 

 

 
    

  

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

  
 

 

 

 

 

 

 



 

 

 

 
 

 

 

 

 

 

 

 
  
 

 

 

 

 
  

 

 
 

 

 

 

 

 
  
 

 
 

 
 

 



 

 

  

 
 

  

 
 

 
 

 
 

  

 
 

  

  

 
 

 
 

 
 

  

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

youth still live in fear of being rejected by their family and peers and are afraid of queerphobic bullying. Research 
out of Toronto indicates that potentially as many as 1 in 5 homeless youth identify as 2SLGBTQI+, and that they 
are more likely than other youth to be on the streets instead of in shelters due to queerphobia and the fear of 

as 2SLGBTQI+, meaning a disproportionately high number of 2SLGBTQI+ youth end up experiencing homelessness. 

In addition, they often face discrimination. An Alberta study noted that three quarters of trans youth faced 
discrimination because of their gender identity and more than half because of their sexual orientation. 

Repeated discrimination can weaken self-confidence and lead to mental health issues, including suicidal ideation 
and self-harm. Research indicates that approximately 30% of youth suicides are by 2SLGBTQI+ youth. This risk of 
suicide is even higher if youth have not come out yet or have not been accepted by their family. Family 
relationships are important, and while younger trans youth generally reported feeling their parents cared about 
them, 81% reported their family did not understand them at all or only understood them a little, and only about 1 
in 3 had an adult in their family they could talk to about problems. The same Alberta students noted that 75% of 
trans youth reported self-harm in the past year, nearly 65% reported thoughts of suicide in the past 12 months 
and more than 2 in 5 had attempted suicide. 

One way to maintain supportive environments is through the continued support of Gay Straight Alliances/Queer 
Straight Alliances (GSAs/QSAs) within schools. Under Section 35.1 of the Education Act, students in Alberta have a 
right to establish a voluntary student organization intended to promote a welcoming, caring, respectful and safe 
learning environment. This includes GSAs or QSAs. The Government of Alberta notes that 2SLGBTQI+ students are 
more likely to feel safe and are more comfortable being open about their sexual orientation, gender identity 
and/or gender expression in schools with GSAs/QSAs because they provide a place to create a sense of belonging. 
They go further and note that when students feel accepted for who they are, it can positively impact both 
academic performance and self-esteem as evidenced through: 

 greater school attachment 

 improved attendance 

 increased sense of empowerment and hope 

 new friendships 

 improved home and school relationships 

 increased comfort being visible as 2SLGBTQI+ or as allies 

 reduction of stress due to hiding one's identity 

 increased confidence 

 enhanced sense of pride 



 

 

While GSAs/QSAs are an excellent and proven approach to supporting 2SLGBTQI+ students, visibility also matters. 
As with many other forms of inclusion, seeing relatable examples in curriculum and resources and adjusting 
policies, forms, and signage to use gender-inclusive terminology can make 2SLGBTQI+ students feel seen, safe, 
and included. 

Resources: 

https://www.alberta.ca/gay-straight-alliances  

https://oipc.ab.ca/privacy-laws-gay-straight-alliances/  

https://oipc.ab.ca/resource/school-clubs/  

https://www.aclrc.com/2-lgbt-youth  

https://www150.statcan.gc.ca/n1/pub/12-581-x/2022001/sec6-eng.htm  

https://apsc-saravyc.sites.olt.ubc.ca/files/2018/04/SARAVYC_Trans-Youth-Health-Report_Alberta-V2-WEB.pdf  

 

the Minister for Education and other education 
stakeholders and partners for: 

1. The preservation of GSAs/QSAs in all schools in Alberta with continued protections surrounding the personal 
information of students participating in GSAs/QSAs. 

2. Ensure curriculum uses educational materials that enhance the visibility and understanding of different 
cultural, ethnic, and sexual minorities. Maintain age-appropriate sexual orientation, gender identity, and 
gender expression topics into classroom discussions, lesson plans, curricular outcomes, and library collections. 

3. Support schools and school boards to be gender inclusive on school forms, websites, and communications, 
recognizing that gender exists on a spectrum, not as a male/female binary. 

 

  

 
 

 

 

 

 

 



 

 

Alberta K-6 curriculum changes launched in September 2022 and continued in September 2023 and came at a 
difficult time for teachers, as well as students who had learning losses with the COVID-19 pandemic. To date, 

-3 French 
Immersion Literature and Language Arts and K-3 French Immersion Science, and the French Immersion Grade 4-6 
Literature and Language Arts and Grade 6 French Immersion Science was optionally implemented. Curriculum 

provided in-person and virtual professional development for staff. However French Immersion resources are 
lacking and typically come after the development of English resources. Our division has relied on the Edmonton 
Regional Learning Consortium as well as other consortium for French Immersion resources. Initially, the Alberta 
Learning website did not have French resources embedded into the site. In addition, some of the resources that 
are heavily relied on for specific subjects do not have appropriate French resources. 

 

 

 

 

 

 

 

 

 

 

For more than a decade, Alberta Education followed the recommendations of the Alberta Commission on 
Learning regarding class size guidelines for optimum learning conditions. Since Alberta Education stopped 
reporting class sizes in 2019, there is no way to accurately track class size or assess classroom complexity. The lack 
of data on class size and classroom composition poses challenges for educators and policymakers to understand 
the obstacles teachers encounter in diverse classrooms. This hinders their capacity to make informed decisions 
that enhance learning outcomes, effectively and equitably distribute resources, and provide necessary support for 
students and teachers.  Establishing a system to monitor class sizes and evaluate classroom complexity is crucial 
for improving the educational experience for all students in Alberta. 

  When people say class size 
  Joe Bower 1978-2016 



 

 

For the Love of Learning Blog (misc)
http://joe-bower.blogspot.com/p/quick-bio.html

Every Child Learns.  Every Child Succeeds.  Commission on Learning 
(October 2003) 
https://open.alberta.ca/dataset/b0ad8515-edad-419a-968d-a30ec9975901/resource/491dd557-1f9a-4184-a3b1-
c72e543c0168/download/commissionreport.pdf 

Class Size in K-12 Schools: A Review of the Research Evidence (January 2006) 
Class Size in K-12 Schools: A Review of the Research Evidence  

Class size by school year, jurisdiction, and grade, Alberta (open data) 
https://open.alberta.ca/opendata/class-size-by-school-year-jurisdiction-and-grade-alberta 

Reporting on Class Size, Complexity, Curriculum and COVID-19 Impacts in Alberta K-12 Schools (Fall 2022)  
https://legacy.teachers.ab.ca/SiteCollectionDocuments/ATA/News%20and%20Info/Issues/COVID-
19/ReportingOnClassSizeComplexityCurriculumAndCOVID-19ImpactsInAlbertaK-12Schools.pdf 

 

 

1. Annually report class sizes while actively enacting initiatives aimed at reducing class sizes to levels that 
facilitate effective teaching and learning;  

2. Allocate funding and resources for ongoing professional development for educators, ensuring they have the 
skills and strategies needed to navigate complex classrooms effectively; 

3. Increase funding to hire additional qualified educators and support staff, recognizing their pivotal roles in 
addressing the complex needs of students; 

4. Commit to engaging in meaningful collaboration with relevant stakeholders, including parents, educators, and 
community members, to develop and implement strategies that promote educational equity through 
thoughtful consideration of class size and complexity. 

 



 

 

 

 

   

A24 -01 Maintain Advocacy Policies:  
94-8, 02-15, 03-9, 04-15, 14-3   

A24-02 Amend Advocacy Policies:  
02-13, 02-12 and 02-04; and to 
Revise ASCA Advocacy Policies 
03-07 and 08-06 

  

 

 

 

 

 

 

 

 



 

 

 

 

A24-01    

Motion to maintain ASCA Advocacy Policies  

Policy  Rationale  

 

 

 

 

02-15   Textbook Fees and Workbooks (2009, 2014)    
That Alberta Education ensure that students in the K-
12 public education system cannot be charged a 
textbook rental fee, but may be charged a refundable 
textbook deposit fee.  

That Alberta Education ensure that workbooks taking 
the place of textbooks, or workbooks that are 
required as a companion to a textbook, be provided 
at no cost to students in the K-12 public education 
system.  

That Alberta Education pursue a course of action with 
school boards that ensures this change takes place. 

 

03-09   Field Trip Safety for Alberta Students (2014)  
That ASCA and school councils actively promote and 
support the proper and timely use of current 
research and authoritative resources by parents, 
school staff and jurisdictional administrators, to 
strengthen the safety of off-site school activities. 

 



That school councils advise their school district
officials to utilize current research and authoritative
resources to support district policy development and
policy implementation.

04-15   Recognition of School Completion / 
Opportunities for Post-Secondary Opportunities 
(2014)
That Alberta Education develop a means of formally 
recognizing students with special needs upon 
completion of their schooling, including criteria and 
standards for measuring outcomes.

That ASCA, Alberta Education, post-secondary 
institutions and education partners recognize the 
concept of lifelong learning applies equally to 
students with special needs, and the need for 
successful transition of students with special needs 
from High School to post-secondary education and to 
promote:
   *the talents and abilities of special needs students;

the development of positive career identities;
access to career guidance that honours and 

respects student aspirations;
opportunities for post-secondary and continuing 

education;
* access to information on planning and post-

secondary options for parents and students.

Students with diverse neurological profiles, accessibility
challenges, or developmental delays should be
acknowledged for their high school completion, including
the possible attainment of a high school diploma. This
recognition should provide options for students beyond
high school.

14-3 Accountability parental right to quality of 
service. That Alberta Education amend the Home 
Education Regulation to ensure all children receive 
ongoing, quality one-on-one assessment from 
certified teachers at least twice per year.

The Home Education Regulation was amended in 2020
and is current as of September 1, 2020. This policy
recommendation was not included, therefore ongoing
advocacy is recommended.



 

 

 

 

Possible unanimous consent motion: To amend ASCA Advocacy Policies 02-13, 02-12 and 02-04, and to revise 
ASCA Advocacy Policies 03-07 and 08-06, as presented. 

 
 

   

  
 

 
 

 

   

 
  



REVISION: To revise ASCA Advocacy Policy 03-07 Sharing Responsibility for Appropriate Use of Standardized
Testing (2014)
1) by striking all existing wording and inserting:
That ASCA collaborate with Alberta Education and relevant education stakeholders to:

*Ensure positive and inclusive standardized testing environments for all students.
*Develop and distribute a discussion guide to aid parents in constructive dialogues about their child's

standardized test results during parent-teacher interviews, fostering a student/parent/teacher team plan to
enhance learning.












